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Assessment	  for	  Art	  History,	  2011-­‐12	  
Art	  History	  Discipline	  Objectives	  [from	  the	  UMM	  Catalog]:	  
1) To	  develop	  students’	  understanding	  of	  some	  of	  the	  historical	  traditions	  in	  the	  visual	  arts.	  
2) To	  teach	  students	  methods	  of	  analysis	  and	  interpretation	  of	  works	  of	  art.	  
3) To	  help	  students	  discover	  the	  rich	  and	  complex	  relationship	  of	  art	  to	  other	  aspects	  of	  culture.	  
4) Students	  are	  encouraged	  to	  have	  direct	  contact	  with	  art	  by	  means	  of	  studio	  art	  courses,	  class	  
field	  trips,	  gallery	  internships,	  and	  study	  abroad	  experiences.	  
	  
(note:	  	  no	  Gen	  Ed	  assessment	  was	  conducted	  this	  year	  since	  we	  have	  not	  identified	  any	  areas	  of	  
concern	  in	  the	  preceding	  years’	  assessments,	  and	  felt	  that	  it	  would	  be	  better	  to	  focus	  our	  
efforts	  on	  assessment	  of	  the	  major,	  where	  we	  have	  identified	  some	  areas	  to	  work	  on)	  
Discipline	  Assessment	  	  	  	  	  
I. Introduction:	  	  Overview	  of	  ArtH	  4901,	  Capstone	  Assessment	  of	  Student	  Experience	  
in	  Art	  History	  
The	  capstone	  course	  consisted	  of	  five	  hour-­‐long	  meetings,	  as	  usual.	  However,	  one	  exception	  
this	  year	  was	  that	  one	  of	  those	  sessions	  was	  used	  for	  the	  purposes	  of	  program	  review	  given	  
that	  we	  had	  a	  captive	  audience	  of	  11	  senior	  majors	  (with	  other	  majors	  invited	  as	  well).	  	  The	  
other	  four	  sessions	  then	  comprised:	  
• Orientation	  to	  the	  capstone;	  	  Gary	  Donovan	  on	  job	  prospects	  for	  ArtH	  majors;	  	  
discussion	  of	  	  CV/resume	  writing.	  	  
• Methods	  discussion	  #1:	  	  Identification	  and	  Importance	  
• Methods	  discussion	  #2:	  	  Discussion	  of	  readings	  on	  post-­‐colonialism	  and	  social	  history.	  
• Culminating	  capstone	  discussion	  of	  student	  experience	  as	  an	  art	  history	  major	  
(emphasizing	  skills	  acquired	  and	  how	  to	  articulate	  them;	  ideas	  to	  enhance	  the	  ArtH	  
major	  experience).	  	  	  	  
Their	  assignments	  consisted	  of	  1)	  the	  creation	  or	  revision	  of	  an	  art	  history	  based	  resume/C.V.;	  
2)	  reading	  of	  the	  textbook	  (d’Alleva’s	  Methods	  and	  Theories	  of	  Art	  History);	  	  3)	  written	  short	  
responses	  to	  two	  topics	  concerning	  art	  history	  methods	  and	  skills	  (used	  for	  assessment	  and	  
discussion	  purposes);	  4)	  compilation	  of	  a	  portfolio	  of	  art	  history	  papers	  and	  other	  written	  
work;	  5)	  and	  an	  approximate	  six-­‐page	  “Narrative	  Essay	  of	  Your	  Experience	  in	  the	  Major.”	  
This	  year’s	  group	  of	  11	  seniors	  was	  our	  largest	  graduating	  class	  to	  date.	  Only	  one	  student	  began	  
her	  UMM	  career	  as	  an	  art	  history	  major;	  three	  were	  transfer	  students,	  but	  none	  of	  them	  
had	  declared	  an	  art	  history	  major	  until	  after	  they	  had	  taken	  a	  course	  here.	  	  This	  data,	  as	  well	  
as	  the	  comments	  they	  made	  in	  their	  narrative	  essay,	  testify	  to	  the	  art	  history	  faculty’s	  ability	  
to	  engage	  students	  with	  our	  field.	  	  Eight	  students	  were	  double-­‐majors	  (and	  this	  is	  an	  
important	  factor	  in	  that	  it	  limits	  their	  course	  selection	  options);	  four	  majored	  in	  Studio	  Art,	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two	  in	  History,	  one	  in	  English,	  and	  one	  in	  Anthropology.	  	  As	  of	  this	  date,	  one	  has	  been	  
accepted	  into	  an	  art	  history/museum	  studies	  graduate	  program,	  and	  another	  student	  will	  
be	  applying	  to	  graduate	  programs	  in	  art	  history	  in	  the	  coming	  year.	  One	  of	  the	  majors	  will	  
be	  teaching	  English	  abroad	  for	  a	  year;	  	  another	  will	  be	  applying	  to	  graduate	  school	  in	  library	  
science.	  	  Six	  other	  students	  expressed	  interest	  in	  either	  continuing	  their	  art	  history	  studies	  
or	  working	  in	  a	  museum	  or	  gallery,	  but	  none	  of	  them	  have	  firm	  plans	  at	  this	  point;	  this	  may	  
be	  something	  that	  we	  would	  want	  to	  address	  with	  advisees	  earlier	  in	  their	  college	  careers.	  	  
We	  had	  anticipated	  that	  there	  were	  some	  students	  who	  were	  uncertain	  about	  their	  career	  
plans,	  and	  so	  we	  invited	  Gary	  Donovan	  from	  the	  Career	  Center	  to	  one	  of	  the	  capstone	  
sessions	  to	  talk	  about	  applicability	  of	  art	  history/liberals	  arts	  skills	  to	  various	  occupations,	  
and	  what	  the	  job	  outlook	  was	  like	  for	  various	  fields	  that	  art	  history	  majors	  have	  gravitated	  
to	  in	  the	  past.	  Depending	  on	  the	  needs	  of	  our	  majors	  in	  the	  future,	  this	  might	  be	  repeated;	  
at	  the	  very	  least	  the	  students	  became	  more	  aware	  of	  services	  the	  Career	  Center	  could	  
provide.	  
	  	  	  
II. 	  Specific	  Areas	  Identified	  for	  Assessment	  in	  2011-­‐12:	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  
• We	  will	  use	  a	  new	  textbook	  for	  the	  capstone	  course	  this	  year	  concerning	  the	  
methodologies	  of	  art,	  and	  see	  if	  it	  enriches	  the	  discussions	  of	  methods	  in	  the	  capstone	  
class	  and/or	  papers.	  	  (relates	  to	  discipline	  objectives	  1	  &	  2)	  
	  
Indirect	  	  Measure:	  	  prior	  to	  our	  discussion	  of	  methodologies,	  students	  were	  asked	  to	  read	  
d’Alleva’s	  Methods	  and	  Theories	  of	  Art	  History,	  and	  then	  asked	  to	  turn	  in	  written	  responses	  to	  
the	  following	  questions:	  	  	  
1) 	  Based	  on	  your	  reading	  of	  d’Alleva,	  come	  up	  with	  a	  list	  of	  methodologies	  you	  believe	  you	  
have	  been	  exposed	  to	  in	  your	  coursework	  and/or	  have	  employed	  in	  your	  research	  papers.	  
2) For	  2	  of	  those	  methodologies,	  supply	  a	  brief	  supporting	  example,	  again	  based	  on	  your	  
experience.	  	  	  
Findings:	  	  This	  year’s	  students	  did	  much	  better	  in	  identifying	  methodologies	  than	  past	  students,	  
likely	  because	  we	  used	  a	  different	  methodology	  textbook	  that	  was	  more	  content-­‐rich,	  and	  well	  
organized.	  	  The	  average	  number	  of	  methodologies	  or	  theories	  identified	  was	  6.6,	  with	  
responses	  ranging	  from	  3	  or	  4	  to	  9	  or	  10;	  as	  a	  point	  of	  comparison,	  Prof.	  Dabbs	  identified	  nine	  
different	  approaches	  that	  she	  uses	  in	  various	  classes.	  	  In	  general	  this	  year’s	  students	  identified	  
more	  methods	  than	  past	  years’	  majors,	  but	  the	  comparison	  is	  biased	  by	  our	  use	  of	  a	  different	  
textbook.	  The	  fact	  that	  three	  majors	  could	  only	  identify	  3	  or	  4	  methods	  used	  in	  our	  courses	  
after	  reading	  the	  textbook	  (assuming	  this	  was	  done)	  may	  represent	  an	  area	  where	  we	  need	  to	  
do	  further	  work.	  	  Methodologies	  most	  often	  identified	  were	  formalism,	  iconography,	  
feminisms,	  and	  cultural	  	  approaches.	  Their	  explanatory	  examples	  were	  typically	  succinct	  but	  
usually	  sufficient	  to	  illustrate	  the	  method	  involved;	  there	  seemed	  to	  be	  some	  confusion	  
concerning	  iconography	  and	  semiotics,	  and	  formalism	  vs.	  formal	  (or	  visual)	  analysis	  (which	  we	  
did	  not	  have	  time	  to	  discuss	  in	  a	  capstone	  session).	  	  Both	  faculty	  and	  students	  unanimously	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favored	  the	  d’Alleva	  textbook	  for	  its	  straightforward	  approach,	  helpful	  clarifying	  case	  studies,	  
list	  of	  further	  readings,	  and	  overall	  thoroughness	  of	  content.	  	  A	  couple	  students	  found	  the	  last	  
chapter	  dealing	  with	  hermeneutics,	  Structuralism,	  Deconstruction,	  and	  Postmodernism	  to	  be	  
difficult	  to	  understand;	  with	  our	  modernist	  away	  on	  sabbatical,	  though,	  we	  had	  to	  shelve	  
further	  discussion.	  
3) Were	  there	  other	  methodologies	  you	  wish	  you	  had	  been	  	  exposed	  to?	  
Findings:	  	  	  responses	  here	  were	  strongly	  in	  the	  modernist	  camp,	  such	  as	  queer	  theory,	  
structuralism,	  and	  deconstruction.	  One	  student	  also	  voiced	  interest	  in	  learning	  more	  about	  
the	  “New	  Art	  History.”	  	  Two	  students	  noted	  post-­‐colonial	  theory	  and	  others	  agreed	  during	  
our	  discussion	  session,	  and	  so	  we	  chose	  that	  as	  the	  topic	  of	  the	  subsequent	  capstone	  class.	  
	  
• We	  will	  give	  further	  attention	  to	  the	  discussion	  of	  social	  history	  as	  an	  art	  historical	  
method	  in	  relation	  to	  art	  in	  one	  of	  our	  capstone	  sessions,	  as	  well	  as	  in	  our	  upper-­‐level	  
courses.	  (objective	  2)	  
Findings:	  	  Prof.	  Schryver	  disseminated	  readings	  on	  “Living	  on	  the	  Byzantine	  Borders	  of	  Western	  
Art”	  and	  “Star	  of	  the	  Parthenon,	  Cypriot	  Mélange:	  Education	  and	  Representation	  in	  Colonial	  
Cyprus,”	  as	  well	  as	  questions	  to	  facilitate	  discussion	  and	  comprehension.	  Those	  students	  who	  
actively	  participated	  demonstrated	  good	  comprehension	  of	  the	  subject,	  and	  agreed	  that	  the	  
articles	  were	  good	  case	  studies	  for	  the	  field.	  The	  students	  seemed	  surprised	  that	  the	  case	  
studies	  were	  so	  “modern”,	  which	  may	  indicate	  a	  need	  to	  stress	  the	  possible	  applications	  of	  the	  
methods	  and	  theories	  we	  are	  teaching	  them	  to	  contemporary	  art/architecture	  and	  the	  larger	  
contemporary	  world.	  
	  
• We	  will	  continue	  to	  work	  on	  developing	  the	  students’	  abilities	  to	  identify	  and	  
articulate	  the	  numerous	  skills	  they	  gained	  as	  a	  result	  of	  majoring	  in	  art	  history,	  both	  in	  
the	  capstone	  course	  as	  well	  as	  upper-­‐level	  courses,	  and	  meetings	  with	  our	  majors.	  
(objectives	  3	  and	  4)	  
	  
Findings:	  	  responses	  to	  this	  objective	  took	  various	  forms.	  First,	  we	  again	  met	  with	  students	  
individually	  to	  help	  them	  identify	  and	  better	  articulate	  skills	  for	  their	  resumé/c.v.,	  and	  went	  
over	  at	  least	  one	  draft	  with	  each	  student.	  In	  most	  cases	  students	  under-­‐represented	  their	  skills	  
or	  achievements,	  or	  were	  unsure	  whether	  to	  include	  some	  experience	  or	  not,	  so	  they	  were	  very	  
appreciative	  of	  the	  assistance.	  
	   Then,	  we	  had	  students	  write	  about	  skills	  gained	  at	  two	  points	  in	  the	  semester.	  Early	  on,	  
we	  had	  them	  more	  broadly	  and	  quickly	  consider	  how	  their	  ArtH	  major	  could	  be	  of	  value	  to	  
themselves	  or	  to	  others	  in	  the	  future	  (such	  as	  tying	  into	  a	  career	  path	  of	  some	  sort).	  Responses	  
here	  were	  overall	  fairly	  limited,	  with	  an	  average	  of	  three	  skills	  or	  abilities	  specified	  (most	  often	  
being	  better	  at	  analyzing	  something,	  and	  improved	  writing).	  	  
4	  
	  
	   At	  the	  end	  of	  the	  semester,	  and	  after	  they	  had	  compiled	  their	  ArtH	  major	  portfolio	  of	  
written	  work,	  they	  were	  asked	  as	  part	  of	  the	  longer	  capstone	  narrative	  paper	  to	  discuss	  what	  
skills	  they	  had	  gained	  or	  improved	  as	  a	  result	  of	  their	  art	  history	  studies	  and	  experiences.	  
Responses	  were	  generally	  much	  stronger	  in	  this	  context,	  possibly	  because	  it	  came	  after	  they	  
had	  completed	  their	  resumé	  revision,	  after	  they	  had	  compiled	  their	  portfolio,	  and	  also	  in	  a	  
context	  that	  required	  more	  active	  reflection.	  	  The	  most	  frequently	  identified	  skills	  were	  
practical	  ones,	  such	  as	  improved	  writing	  (all	  11	  students	  commented	  on),	  more	  confident	  public	  
presentation	  and	  discussion	  skills	  (8	  out	  of	  11),	  and	  greater	  facility	  with	  researching	  information	  
(5	  out	  of	  11).	  This	  group	  of	  students	  was	  very	  aware	  of	  the	  distance	  they	  had	  come,	  especially	  
compared	  to	  last	  years’	  majors,	  and	  the	  faculty	  would	  agree	  with	  their	  personal	  assessments.	  
	   Reasons	  given	  by	  students	  for	  these	  improved	  skills	  included:	  	  the	  variety	  of	  writing	  
assignments	  given	  in	  ArtH	  courses,	  along	  with	  the	  regular	  feedback	  they	  were	  given;	  	  reading	  
and	  discussing	  articles	  from	  scholarly	  journals;	  seeing	  other	  students	  present	  in	  class;	  and	  that	  
their	  professors	  took	  the	  time	  to	  teach	  “how	  to	  do	  the	  work	  right.”	  	  Skills	  that	  students	  wished	  
they	  had	  improved	  or	  had	  the	  opportunity	  to	  develop	  further	  were:	  more	  hands-­‐on	  activities	  
such	  as	  archeological	  fieldwork	  or	  tracing	  sales	  records;	  	  proofreading;	  	  and	  time	  management	  
(these	  may	  be	  areas	  that	  we	  can	  work	  on	  further	  in	  future	  coursework).	  
	   ArtH	  faculty	  might	  also	  consider	  having	  senior	  majors	  do	  more	  extensive	  sharing	  of	  their	  
skills	  assessment	  with	  each	  other	  (beyond	  the	  25	  minutes	  we	  did	  in	  the	  capstone),	  since	  
cumulatively	  their	  responses	  were	  wide-­‐ranging,	  but	  individually	  they	  rarely	  identified	  less	  
tangible	  but	  intrinsic	  skills	  such	  as	  “greater	  awareness	  of	  visual	  culture,”	  “critical	  thinking	  and	  
problem	  solving,”	  and	  “how	  to	  defend	  art.”	  This	  disparity	  has	  regularly	  occurred,	  so	  we	  may	  
want	  to	  re-­‐examine	  how	  we	  are	  cultivating	  students’	  awareness	  of	  both	  the	  tangible	  and	  
intangible	  benefits	  of	  art	  historical	  studies.	  	  
	  
III. Other	  Findings	  from	  the	  Capstone	  Course	  
	  	   One	  way	  in	  which	  we	  could	  expand	  on	  the	  discussions	  of	  skills	  and	  methodologies	  is	  by	  
converting	  the	  capstone	  course	  into	  an	  art	  history	  senior	  seminar,	  and	  this	  year’s	  group	  of	  
students,	  as	  have	  students	  the	  past	  two	  years,	  enthusiastically	  endorsed	  the	  idea.	  They	  thought	  
that	  meeting	  once	  a	  week,	  for	  an	  entire	  semester	  (or	  two),	  would	  be	  ideal,	  as	  the	  sporadic	  
meetings	  we	  currently	  have	  were	  difficult	  to	  remember.	  They	  suggested	  that	  there	  be	  further	  
discussion	  of:	  	  art	  historiography;	  	  museum	  practices	  (and	  possible	  fieldtrip);	  	  methods	  and	  
theories	  used	  in	  the	  field;	  	  and	  relationships	  between	  artists	  and	  art	  historians.	  	  In	  terms	  of	  
activities,	  they	  liked	  the	  idea	  of	  re-­‐visiting	  one	  of	  their	  semester	  papers	  and	  incorporating	  a	  
discussion	  of	  method/theory;	  and	  inviting	  ArtH	  alums	  for	  career	  talks.	  	  As	  we	  told	  them,	  we	  
seriously	  hope	  to	  pursue	  these	  ideas	  in	  the	  very	  near	  future.	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